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FROM THE EDITOR 
The editors welcome the members of a new Editorial 
Board. They are representatives of the several depart-
ments in the School of Education. 
In this, the sixth year of publication, the Journal editors 
can look back and see the evolution of the titles accorded the 
teacher education section of the University. When first 
published in 1967, the Journal was sponsored by the Faculty 
for Professional Education. Later it became the Faculty 
of Education and during the past year a School of Education. 
During that same period of time there was a growth in 
formal teaching departments with elementary education in 
a separate school with the Buzzard Laboratory School. Now 
there are departments of administration and supervision, 
elementary, guidance and psychology, and secondary, 
foundations and special education. In addition there is the 
department of student teaching and the laboratory school 
are also adjuncts of the School of Education. 
The editors hope the new board will help them make 
the Journal a stronger voice in education. 
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DUE PROCESS OF LAW AND 
THE SCHOOL COMMUNITY 
CHARLES HOLLISTER 
There is ample evidence that the American system of 
public education is under attack and its future is at stake. 
Property owners protest that the system is both expensive 
and inefficient: there is a threat on the part of many of 
these people to surrender (in other words despose of) their 
holdings because of high taxes. Civil libertarians also 
assail the system as being highly undemocratic. These 
people contend that public schools, hospitals for the ment-
ally ill, and jails are the only organizations in our society 
which hold people against their will. Administrators, 
teachers and students also complain about the operation. 
These groups are particularily aware of the fact that too 
many gaps exist between the system's ambitions and 
accomplishments. In essence, particularily every group 
harbors certain kinds of grievance against the manner in 
which our system of public education functions. 
It is appropriate for me to remind you that increas-
ingly one encounters demands that our compulsory educa-
tion laws be voided. Also there is a growing belief that 
once the child has learned to read and write, he should be 
free to pursue that kind of educational activity which 
appeals to him. 
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The functions of the school system have also become 
a concern of the federal courts and they, in turn, have seen 
fit to impose additional obligations on the public school 
system. This Supreme Court finding in WEST VIRGINIA 
STATE BOARD OF EDUCATION V. BARNETTE1 has 
created new problem.s for boards of education: 
The Fourteenth Amend1nent, as now applied to the 
States, protects the citizen against the State itself and 
all of its creatures--Boards of Education not excepted, 
These have, of course, important, delicate, and high-
ly discretionary functions, but none that they may not 
perform within the limits of the Bill of Rights. That 
they are educating the young for citizenship is reason 
for scrupulous protection of Constitutional freedoms 
of the individual, if we are not to strangle the free 
mind at its source and teach youth to discount irnportant 
principles of our government as mere platitudes. 
Furthermore, the following decision of the court 111 
SHELTON V. TUCKER2 has imposed additional duties on 
the school board: 
(1) The vigilant protection of constitutional freedoms 
is nowhere more vital than in the community of 
American schools. 
(2) By limiting the power of the states (school boards 
included) to interfere with freedom of speech and 
1319 u. s. 624, 1943. 
2364 U.S. 479, 1960. 
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freedom of inquiry and freedom of association, the 
Fourteenth Amendment protects all persons, no 
matter what their calling; however, in the case of 
teachers, inhibition of freedom of thought, brings 
these safeguards vividly into operation. 
Of course, these determinations made by the Supreme Court 
in TINKER V. DES MOINES SCHOOL DISTRICT 3 have sig-
nificantly broadened the duty of school boards to recognize 
school administrators, school teachers and school pupils 
as persons under the constitution: 
(1) It can hardly be argued that either students or teach-
ers shed their constitutional rights to freedom of 
speech or expression at the schoolhouse gate. 
(2) But, in our system, undifferentiated fear or appre-
hension of disturbance is not enough to overcome the 
right to freedom of expression. 
(3) School officials do not passes s absolute authority 
over their students. Students in school as well as 
out of school are 'per sons' under our Constitution, 
They are pas se ssed of fundamental rights which the 
State must respect, just as they themselves must 
respect their obligation to the State. In our system 
students may not be regarded as closed - circuit 
recipients of only that which the State chooses to 
communicate. They may not be confined to express-
ion of those sentiments that are officially ar,proved. 
3393 u. s. 503, 1969. 
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In the absence of a specific showing of constitution-
ally valid reasons to regulate their speech, students 
are entitled to freedom of expression of their view. 
(4) A student's rights therefore, do not embrace merely 
the classroom hours. When he is in the cafeteria, 
or on the playing field, or on the campus during the 
authorized hours, he may express his opinions, even 
on controversial subjects like the conflict in Viet-
nam, if he does so 'without materially and substan-
tially interfering with .•• appropriate discipline in 
the operation of the school' and without colliding with 
the rights of others. 
These decisions, it is patent, are to the effect that 
school boards are obligated to provide certain due process 
of law guarantees to all concerned. Boards, for example, 
are not to deny those great principles of liberty and justice 
which be at the base of all our civil and political institu-
tions to school personnel: they are expected to recognize 
and enforce this proposition- -Due process of law is the 
primary and indispensable foundation of individual freedom. 
It is the basic and essential term in the social compact 
which defines the rights of the individual and delimits the 
powers which the state may exercise. 
The question now arises as to what due process of law 
rights do the members of the school community possess. 
More particularly, the issue is a proper determination of 
the kinds of guarantees which school boards should secure 
to teachers and students if they wish to avoid litigation. 
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It is my thought that due process of law secures these 
assurances to teachers and the enforcement of them will 
enable a school board to stay out of court: 
(1) All teachers shall be selected on the basis of pro-
fessional competence. 
(2) The terms and conditions of selection and continued 
employment should be stated in writing. The terms 
and conditions should be formally accepted by both 
the teacher and the school district before the ap-
pointment is finalized. 
(3) Teachers should be assured full freedom to explore 
and present ideas. They should be free to discuss 
all ramifications of their subject so that the learn-
ing experience will be rewarding and satisfying to 
their pupils. They should be free to promote an 
atmosphere of free inquiry in their classrooms. 
(4) Teachers should be recognized as citizens and en-
joy those citizenship rights which are secured by 
constitution. They should be free, as persons to 
participate in political, religious and social activi-
ties, movements and organizations. When they 
speak or write they should be free from institu-
tional censorship or discipline. 
(5) Evaluation criteria for the teacher should be printed 
and be comprehensible to all concerned. 
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(6) Decisions about employment, tenure, promotion and 
salary are of vital importance. Therefore it is im-
perative that review procedures be available to es-
tablish beyond a reasonable doubt that the decisions 
are predicated on criteria related to professional 
competence. In making these crucial decisions one 
must diligently avoid conclusions which rest on im-
proper considerations. 
(7) A teacher must be afforded the opportunity to a scer-
tain whether or not these findings are defensible or 
undefensible. In other words, a procedure which 
has been reduced to writing must be available to the 
teacher who wishes to contest a determination on 
the grounds that it rests on a lack of mature thought 
or serious deliberation. 
(8) Very, very serious thought must be given to the 
matter of releasing a tenured teacher. A decision 
of this nature should reflect the fact that the reasons 
for the dismissal are bonafide and the action does 
not violate either constitutional safeguards or the 
accepted principles of academic freedom. When the 
school board concludes that a tenured teacher must 
be released, it should abide by those hearing and 
decision- -making procedures which the American 
Association of University Professors state should 
be utilized in these kinds of cases. 
(9) In cases involving non-retention of non-tenured fac-
ulty members the following principles shall govern: 
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a. Non-tenured teachers shall have the rights, if they 
so request, to obtain in writing the reasons for the 
decisions, and with particularity. 
b. They shall also have a right to any documentary ev-
idence which may have contributed to the decision 
of non-retention, and to confront and examine any-
one presenting evidence on which such a decision is 
based. 
c. They shall have the right, if they so request, to a 
hearing at which they may attempt to demonstrate 
that improper criteria have been used in the deci-
sion-making process. 
d. They shall have a right to present evidence and wit-
nesses which they believe to demonstrate the use of 
improper criteria. 
e. They shall have a right to bring advocates of their 
choice, including legal counsel, to represent them 
at any such hearing. 
f. Any such hearing shall be before an impartial person 
or body convened for that purpose. The hearing shall 
be private unless the employee requests that it be 
public. A verbatim record of the hearing shall be 
taken and an official transcript shall be available to 
an employee on request. 
g. The decision of the hearing officer or body shall be 
in writing and based solely on the evidence presented 
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at the hearing. 
A decision to abide by these guidelines should bring 
about an environment in which all are treated in a fair, 
orderly and impartial manner. The enforcement of these 
rules and regulations should make it difficult for any person 
or agency to act in an arbitrary, capricious or unreasonable 
manner. 
Students and Due Process of Law 
To insure fair treatment to students it is urged that the 
following courses of action be pursued. 
(1) There should be created an elective and represent-
ative student government with offices open to all 
students. Furthermore, all students should be per-
mitted to vote. 
(2) The student government should be empowered to 
determine how student funds are to be expended. In 
the performance of this activity, the students, of 
course, should be subject to audit controls and the 
proper by-laws of the board of education. 
(3) Non academic programs should be held under rules 
and regulations adopted by the student government. 
Also, the student governing body should participate 
in the process of developing curriculum and of es-
tablishing disciplinary codes. 
(4) Representatives of the pupil organization should 
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meet periodically with a school administrator for 
purpose of discussing school programs and policies. 
The school officer and the student representatives 
should share in the formulation of school student 
policies. These parties should examine school-
student relations and any other matters of student 
concern. 
(5) School publications should reflect the policy and 
judgment of the student editors. Students should be 
alerted to the fact that it is incumbent upon them to 
be guided by the principles of responsible journalism: 
in particular they must seek to avoid libel, defama-
tion of character and obscenity. 
(6) Pupils may exercise their constitutionally protected 
rights of free speech and assembly so long as they 
do not interfere with the operations of the regular 
school program. 
(7) Students have a right to wear political buttons, arm-
bands and other badges of symbolic expression as 
long as such activity does not interfere with normal 
school activities. 
(8) Pupils should be authorized to hand out leaflets on 
school property at particular places and set hours. 
A school administrator and the student government 
should adopt the necessary place and time rEg.ulations 
so that the attempts of the school to accomplish its 
proper mission will not be thwarted. (It is under-




a lay adviser; provided, however, that in all hear-
ings before the disciplinary body, the normal rules 
of procedure of said body shall be enforced. 
(6) The student shall be further entitled to an expedi-
tious handling of his case and a prompt decision. 
The hearing and decision, however, should reflect 
the fact that the hearing officers conducted them-
selves in a mature fashion and gave careful con-
sideration to the charges and the defenses. 
(7) Finally, the student should be entitled to a definite 
explanation in writing of the basis for any decision 
rendered against him. 
Once more, there is reason to believe that an adherence 
to these kinds of rules and regulations will enable a school 
board to stay out of court. A determination to abi"de by 
these procedures will protect all concerned against an ar-
bitrary deprivation of life, liberty or property. 
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An editorial note. 
BLACK LITERATURE 
Recently schools have become aware of their respon-
sibilities in the area of developing deeper understanding of 
the contributions of blacks to the collective society. They 
have, also, been made legally responsible in most states 
for the specific inclusion of black history and the like into 
the curriculum. Unfortunately, the typical teacher in most 
school systems has little in his background to enable him 
to properly select materials to highlight the black exper-
ience. To that end, the editors of the Eastern Education 
Journal present a bibliography prepared by Professor Roger 
Whitlow of the Eastern Illinoi-s University Department of 
English. 
Mr. Whitlow teaches American literature, black Amer-
ican literature, and Honors English at Eastern. He has 
published articles in the field of black literature, and he is 
the author of a forthcoming book, Black American Litera-
ture: A Critical History of the Major Periods, Movements, 
Themes, Works, and Authors. His courses are integral 
parts of the program in Black Studies at Eastern. 
Note: In order that the literary works may be viewed 
in the order in which they were produced, four sections of 
the bibliography - - Poetry, Autobiography, Fiction, and 
Drama - - are arranged chronologically, according to the 
author's first publication. The other three sections- -Folk-
lore, Anthologies, and Literary Criticism and Bibliography 
are arranged alphabetically by the authors' last name. 
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THE TWO HUNDRED MOST IMPORTANT WORKS OF 
BLACK AMERICAN LITERATURE: 
A BIBLIOGRAPHY 
Roger Whitlow 
Assistant Professor of English 
Eastern Illinois University 
FOLKLORE 
Abrahams, Roger D. DEEP DOWN IN THE JUNGLE: 
NEGRO NARRATIVE FOLKLORE FROM THE STREETS 
OF PHILADELPHIA. Hatbobo, Pa.: Folklore Assoc-
iates, 1964. 
Bontemps, Arna and Langston Hughes, eds. THE BOOK OF 
NEGRO FOLKLORE, New York: Dodd, Mead, 1958. 
Brewer, J. Mason, "AUNT DICY" TALES. Austin: The 
author, 1957. 
WORSER DAYS AND BETTER TIMES: THE FOLK----
LORE OF THE NORTH CAROLINA NEGRO, Chicago: 
Quadrangle, 1965. 
AMERICAN NEGRO FOLKLORE, Chicago: Quadrar:gje ---
1968. 
Dobie, James Frank, TEXIAN STOMPING GROUNDS, 
Austin: Texas Folklore Society, 1941. 
Dorson, Richard M, AMERICAN NEGRO FOLKTALES. 
Bloomington: Indiana University Press, 1958. 
Harris, Joel C, UNCLE REMUS, HIS SONGS AND HIS 
SAYINGS. New York: Appleton, 1880. 
NIGHTS WITH UNCLE REMUS: MYTHS AND LEG----
ENDS OF THE OLD PLANTATION. Boston: Osgood, 
1883. 
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TOLD BY UNCLE REMUS: NEW STORIES OF THE 
OLD PLANTATION. 
1905. 
New York: McClure, Phillips, 
UNCLE REMUS RETURNS. Boston: Houghton Miff----
lin, 1918. 
Haywood, Charles. A BIBLIOGRAPHY OF NORTH AMER-
ICAN FOLKLORE AND FOLKSONG. New York: Dover 
19 51. 
Hurston, Zora N. MULES AND MEN. Philadelphia: Lipp-
incott, 1935. 
Odum, H. W. and Guy B. Johnson. THE NEGRO AND HIS 
SONGS. Chapel Hill: Univ. of North Carolina Press, 
1925. 
POETRY 
Wheatley, Phillis. POEMS ON VARIOUS SUBJECTS. Lon-
don: Bell, Bookseller, Aldgate, 1773. 
Horton, George Moses. HOPE OF LIB ER TY. Raleigh, N. 
C.: Joseph Gales and Sons, 1829. 
NAKED GENIUS. Raleigh, N.C.: Fireside Book Pub. ---
House, 1865. 
Whitfield, James M. AMERICA AND OTHER POEMS. Buf-
falo: Leavitt, 1853, 
Harper, Frances E.W. POEMS ON MISCELLANEOUS SUB-
JECTS. Philadelphia: The Author, 1854. 
Rogers, Elymas Payson. ON THE FUGITIVE SLAVE LAW. 
Newark: Holbrook, 1855. 
Whitman, Albery_ A. NOT A MAN, AND YET A MAN. 
Springfield, Ohio: Republic, 1877, 
Dunbar, Paul Laurence. COMPLETE POEMS. New York: 
Dodd, Mead, 1913. 
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Johnson, Fenton. A LITTLE DREAMING. Chicago: Pet-
erson, 1913. 
Johnson, James Weldon. FIFTY YEARS, AND OTHER 
POEMS. Boston: Cornhill, 1917. 
--- GOD'S TROMBONES. New York: Viking, 1927. 
Johnson, Georgia Douglas. BRONZE, A BOOK OF VERSE. 
Boston, Brimmer Co., 1922. 
Brown, Sterling A. SOUTHERN ROAD. New York: Har-
court, 1932. 
Davis, Frank Marshall. I AM THE AMERICAN NEGRO. 
New York: Black Cat Press, 1937. 
Cotter, Joseph Seamon, COLLECTED POEMS. New York: 
Henry Harrison, 19 38. 
Walker, Margaret. FOR MY PEOPLE. New Haven: Yale 
Univ. Press, 1942. 
Tolson, Melvin B. RENDEZVOUS WITH AMERICA. New 
York: Dodd, Mead, 1944. 
Cullen, Countee. ON THESE I STAND. New York: Harper, 
194 7. 
Braithwaite, W. S. SELECTED POEMS. New York: Cow-
ard-McCann, 1948. 
Hughes, Langston, MONTAGE OF A DREAM DEFERRED. 
New York: Henry Holt, 1951. 
McKay, Claude. SELECTED POEMS. New York: Bookman 
Associates, 1953. 
Jones, Le Roi. PREF ACE TO A TWENTY VOLUME SUI-
CIDE NOTE. New York: Corinth, 1961. 
THE DEAD LECTURER. New York: Grove, 1964. ---
Spellman, A. B. THE BEAUTIFUL DAYS. New York: Po-
et's Press, 1965, 
Hayden, Robert E. SELECTED POEMS. New York: Octo-
ber House, 1966. 
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Emanuel, Jame~ 1\. THE TREEHOUSE AND OTHER PO-
EMS. Detroit: Broad side, 1968. 
Evans, Mari. WHERE IS ALL THE MUSIC? Lundon: 
Breman, I 968. 
Randall, Dudley. CITIES BURNING. Detroit: Broadside 
1968. 
Fabio, Sarah Webster. A MIRROR: A SOUL. San Francisco; 
Richardson, 1969, 
Sanchez, Soniz. HOMECOMING. Detroit: Broadside, 1969 
Giovanni, Nikki. BLACK FEELING, BLACK TALK. Detroit: 
Broadside, 1970. 
Scott-Heron, Gil. SMALL TALK AT 125TH STREET AND 
LENOX. New York: World, 1970. 
Brooks, Gwendolyn. THE WORLD OF GWENDOLYN 
BROOKS. New York: Harper: Corinth, 1961. 
AUTOBIOGRAPHY 
Vassa, Gustavus. THE INTERESTING NARRATIVE OF 
THE LIFE OF OLAUDAH EQUIANO. Halifax: J. 
Nicholson, 1814. 
Brown, William Wells. NARRATIVE OF WILLIAM WELLS 
BROWN. Boston: Massachusetts Anti-Slavery Soceity 
184 7. 
Northup, Solomon. TWELVE YEARS A SLAVE: NARRATIVE 
OF SOLOMON NORTHUP. New York: Miller, Orton, 
and Mulligan, 18 53, 
Ward, Samule Ringgold. THE AUTOBIOGRAPHY OF A 
FUGITIVE SLAVE. London: J. Snow, 1855. 
Douglass, Frederick. LIFE AND TIMES OF FREDERICK 
DOUGLASS. Boston: DeWolfe, Fiske, 1892. 
Washington, Booker T. UP FROM SLAVERY. New York: 
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Doubleday, 1900, 
Johnson, James Weldon. ALONG THIS WAY. New York: 
Viking, 19 3 3. 
McKay, Claude. A LONG WAY FROM HOME. New York: 
Furman, 1937. 
Hughes, Langston. THE BIG SEA. New York: Knopf, 1940. 
Wright, Richard. BLACK BOY. New York and London: 
Harper, 1945. 
White, Walter. A MAN CALLED WHITE. New York : 
Viking, 1948. 
Redding, J. Saunders. ON BEING NEGRO IN AMERICA. 
Indianapolis: Bobbs -Merrill, 19 51. 
Little, Malcolm (with Alex Haley), THE AUTOBIOGRAPHY 
OF MALCOLM X. New York: Grove Press, 1964. 
Brown, Claude. MANCHILD IN THE PROMISED LAND. New 
York: Macmillan, 196 5. 
Schuyler, George S. BLACK AND CONSERVATIVE. New 
Rochelle, N. Y. : Arlington House, 1966. 
DuBois, W. E. B. THE AUTOBIOGRAPHY OF W. E. B. 
DUBOIS. New York: International Pubs., 1967. 
Bontemps, Arna, ed. CREA T SLAVE !'~ARRA TIVES. Bos-
ton: Beacon, 1969. 
Osofsky, Gilbert, ed. PUTTIN' ON OLE MASSA. New York: 
Harper and Row, 1969. 
FICTION 
Brown, William Wells. CLOTEL; OR THE PRESIDENT'S 
DAUGHTER. London: Partridge and Oakey, 18S3. 
Webb, Frank J. THE CARIES AND THEIR FRIENDS. Lon-
don: Routledge, 18S7. 
Delany, Martin R. BLAKE, OR THE HUTS OF AI\!EHICA. 
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New York: Anglo-African Magazine, 1859. 
Harper, Frances E.W. IOLA LEROY. Boston: James H. 
Earle, 1892. 
Chesnutt, Charles W. THE CONJURE WOMAN. Boston: 
Houghton Mifflin, 1899. 
THE WIFE OF HIS YOUTH AND OTHER STORIES OF ---THE COLOR LINE. Boston: Houghton Mifflin, 1899. 
THE HOUSE BEHIND THE CEDARS. Boston and New ---York: Houghton Mifflin, 1900. 
Griggs, Sutton E. IMPERIUM IN IMPERIO. Cincinnati: 
Editor Publishing, 1899. 
Pryor, G. Langhorne. NEITHER BOND NOR FREE. New 
York: J. S. Ogilvie, 1902. 
DuBois, W. E. B. THE QUEST OF THE SILVER FLEECE. 
Chicago: McClurg, 1911. 
Johnson, James Weldon. THE AUTOBIOGRAPHY OF AN 
EX-COLORED MAN. Boston: Sherman, French, 1912. 
Toomer, Jean. CANE. New York: Boni and Liveright, 1923. 
Fauset, Jessie R. THERE IS CONFUSION. New York: Boni, 
and Liveright, 1924. 
PLUM BUN. New York: Stokes, 1929. ---
White, Walter. THE FIRE IN THE FLINT. New York : 
Knopf, 1924. 
Fisher, Rudolph. THE WALLS OF JERICHO. New York 
and London: Knopf, 1928. 
Larsen, Nella. QUICKSAND. New York and London: Knopf, 
1928. 
McKay, Claude. HOME TO HARLEM. New York and London: 
Harper, 1928. 
--- BANANA BOTTOM. New York: Harper, 1933. 
Thurman, Wallace. THE BLACKER THE BERRY. New 
York: Macaulay, 1929. 
22 
Hughes, Langston. NOT WITHOUT LAUGHTER. New 
York: Knopf, 19 30. 
--- THE BEST OF SIMPLE. New York: Hill and Wang, 
1961. 
Schuyler, George. BLACK NO MORE. New York: Macaulay 
19 31. 
Cullen, Countee. ONE WA¥ TO HEAVEN. New York and 
London: Harper, 1932. 
Hurston, Zora Neale. JONAH'S GOURD VINE. Philadel-
phia: Lippincott, 19 34. 
--- THEIR EYES WERE WATCHING GOD. Philadelphia, 
and London: Lippincott, 1937. 
Henderson, George. OLLIE MISS. New York: Stokes, 1935. 
Bontemps, Arna. BLACK THUNDER. New York: Mac-
millan, 1936. 
Dunbar, Paul Laurence. THE BEST SHORT STORIES OF 
PAUL LAURENCE DUNBAR (Benjamin Brawley, ed. ) . · 
New York: Dodd, Mead, 1938. 
Wright, Richard. NATIVE SON. New York: Harper, 1940.-
EIGHT MEN. New York: World, 1961. ---
Attaway, William. BLOOD ON THE FORGE. New York: 
Doubleday, Doran, 1941. 
Himes, Chester B. IF HE HOLLERS LET HIM GO. New 
York: Doubleday, Doran, 1945. 
THE PRIMITIVE. New York: New American Library, ---
19 55. 
Petry, Ann. THE STREET. Boston: Houghton Mifflin, 1946. 
COUNTRY PLACE. Boston: Houghton Mifflin, 194 7. ---
Yerby, Frank. THE FOXES OF HARROW. New York: 
Dial, 1946. 
GOAT SONG. New York: Dial, 1967. ---
Motley, Willard. KNOCK ON ANY DOOR. New York 
Appleton-Century, 194 7. 
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LET NO MAN WRITE MY EPITAPH. New York: ---
Random, 1958. 
West, Dorothy. THE LIVING IS EASY. Boston: Houghton 
Mifflin, 1948. 
Demby, William. BETTLECREEK. New York: Rinehart, 
19 50. 
THE CATACOMBS. New York: Pantheon, 1965. ---
Redding, J. Saunders. STRANGER AND ALONE. New 
York: Harcourt, Brace, 1950. 
Ellison, Ralph. INVISIBLE MAN. New York: Random 
House, 1952. 
Baldwin, James. GO TELL IT ON THE MOUNTAIN. New 
York: Knopf, 1953. 
ANOTHER COUNTRY. New York: Dial, 1962. ---
GOING TO MEET THE MAN. New York: Dial, 1965. ---
Brooks, Gwendolyn. MAUD MARTHA. New York: Harper, 
1953. 
_ Lamming, George. IN THE CASTLE OF MY SKIN. New 
York: McGraw-Hill, 19 53. 
Killens, John O. YOUNGBLOOD. New York: Dial, 1954. 
·Mayfield, Julian. THE HIT. New York: Vanguard, 1957. 
Marshall, Paule, BROWN GIRL, BROWNSTONES. New 
York: Random, 1959. 
SOUL CLAH-IANDS AND SING. New York: Atheneum ---
1961. 
Kelley, William M. A DIFFERENT DRUMMER. Garden 
City, N. J. : Doubleday, 1962. 
DEM. Garden City, N. J. : Doubleday, 1967. ---
Parks, Gordon. THE LEARNING TREE. New York: Har-
per, 1963. 
Fair, Ronald. MANY THOUSAND GONE. New York: Har-
court, 1965. 
24 
Jones, LeRoi, THE SYSTEM OF DANTE'S HELL. ~ew 
York: Grove, 101,S. 
TALES. New York: Grove, 19(,7. ---
Bennett, Hal. A WILDERNESS OF VINES. New York: 
Doubleday, 19h6. 
--- THE BLACK WINE. New York: Doubleday, 1968. 
Hunter, Kristin. THE LANDLORD. New York: Scribner's 
1966. 
Walker, Margaret. JUBILEE. Boston: Houghton Mifflin, 
1966. 
Gaines, Ernest J. OF LOVE AND DUST. New York: Dial, 
1967. 
BLOODLINE. New York: Dial, 1968. ---
Reed, Ishmael. THE FREE - LANCE PALLBEARERS. 
Garden City, N. J.: Doubleday, 1967. 
Williams, John A. THE MAN WHO CRIED I AM. Boston: 
Little, Brown, 1967. 
SONS OF DARKNESS, SONS OF LIGHT. Boston; ---
Little, Brown, 1969. 
Heard, Nathan C. HOWARD STREET. l'\ew York:Dial, 
1968. 
Pharr, Robert D. BOOK OF NUMBERS. Garden City, N. J.: 
Doubleday, 1968. 
Greenlee, Sam. THE SPOOK WHO SAT BY THE DOOR. 
London: Allison and Busby, 1969. 
Mahoney, William. BLACK JACOB. New York: Macmillan, 
1969. 
Wright, Sarah E. THIS CHILD'S GONNA LIVE. New York: 
Seymour Lawrence, 1969. 
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DRAMA 
DuBois, W. E. B. THE STAR OF ETHIOPIA. New York: 
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A good deal of discussion has taken place about the 
composition of counseling services on a college campus and 
the limits which should be placed on that activity in student 
personnel work. Opinions and writings recommend serv-
ices that range from the educational and vocational coun-
seling attached to the curriculum to extensive therapeutic 
services. Because decisions about counseling services will 
be influenced to a great degree by attitudes of chief person-
nel officers, a question on the matter was included. The 
statement read, "Mostly, counseling services should be 
made up of ... " A moderately limited choice was shown by 
37% of the respondents - "personnel and vocational coun-
seling, testing, and service to the community." Three 
other alternatives were close - "clinical counseling and 
therapy" (21%), "personal counseling and group testing" 
(18%), and "personal counseling and remedial work after 
teacher referral" (17%). Multiple choices were obvious in 
the matter of counseling services. 
Questions of Practice 
It seemed reasonable to begin an examination of local 
conditions by offering statements of purpose for choice. 
The lead statement read, "The purpose of student person-
nel services at this institution is to ... 11 Only two choices 
were outstanding = "facilitate the total adjustment of each 
student to the university environment" ( 48%) and II supple-
ment the academic learning activity" (37%). 
Several statements and choices related to detailed 
administrative practices, especially those concerned with 
decision-making, were presented in no particular order. 
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They might be put together to support some form of admin-
istration, but the main importance of the answers is as an 
indication of personal and organizational attitudes. A state-
ment was offered, "In the administrative organization of the 
university, the chief student personnel officer is ••• 11 The 
two main choices were nearly equal. There were 52 mul-
tiple choices made, suggesting a good deal of agreement. 
The highest choice was 39% for "a voting member of the 
President's council" and the next was 33% for "consulted 
on all or most policy matters affecting the institution. 
Another question in the same area had the lead, "The 
top administrative advisory group of the institution ••• 11 
The bulk (40%) of answers were "is made up of the major 
administrative officers with no teaching faculty members." 
There were two other fairly popular choices; "is the only 
advisory to the President" (28%) and "has its members 
elected from the university faculty and administrative staff" 
-(21%). The suggestion here is that teaching faculty merrbers 
are not regularly included in decision-making at the top of 
the pyramid, but in any case, these councils are only ad-
visory and have no accountability. 
Since there seems to be a modest amount of conversa-
tion about placing students in decision-making groups, it 
seemed reasonable to ask for attitudes on the topic. The 
statement was, "Student involvement in personnel admin-
istration is ••• 11 Two choices stood out: "encouraged, 
welcomed, and planned for at all levels of activity" (43%) 
and "accepted through several committees and councils 
where participation is shared with personnel workers" 
(36%). 
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The administrative relations between the chief student 
personnel officer and those working in the divisions have 
been implied or described by many a:uthorities writing about 
student personnel work. A response was asked to the lead 
"The chief student personnel officer decides matters of 
policy and procedure ... " Three alternatives were closely 
selected: "by asking as many members of the staff as 
possible for opinions and information" (34%), "upon the 
advice of the director of the appropriate unit of activity" 
(26%), and "after discussion by the student personnel coun-
cil 11 (24%). 
Hiring and promotional procedures were frequently of 
interest to graduate students, probably because they were 
personally involved and somewhat apprehensive. One ap-
proach to attitudes in this area was through the statement 
"The hiring of staff rnembers depends upon the approach of 
the President or the Board, but the decision to hire is in-
fluenced mainly by .•• 11 Two selections overrode the re st ; 
"the director of each functional unit" (53%) and "'the chief 
student personnel officer" (42%). The multiple choices (19) 
were less than average. 
Along the same line of thought, questions have been 
asked about the background and personal characteristics of 
student personnel workers. The latter area has been sur-
veyed extensively and studies are readily available report-
ing specific characteristics and general evaluations of 
personality. Little is to be found about the academic and 
experiential backgrounds of student personnel workers, 
although some surveys have appeared. An assumption is 
frequently made that training in student personnel work is 
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the major requirement for hiring, and this may be true, 
but it seemed that a question on the matter might lead to 
a clearer understanding. It was stated, "The type of exper-
ience preferred for most student personnel workers is ... n 
The preferences indicated a predominance of "counseling 
and guidance work primarily" (37%). Secondary importance 
was assigned to "specialization in psychology, sociology, 
economics, or other behavioral science" (27%) and "admin-
istration at any educational level" (20%). The split-choice 
options were comparatively high (139) suggesting that sev-
eral combinations of background would be acceptable to the 
hiring officers. 
Since promotions and hiring practices are handled by 
the same individuals using the same policies in many uni-
versities, another statement regarding background was 
included. The introductory segment was, "preference in 
hiring and promotion is given to the individual who has •.. 11 
Few multiple selections were made, rut the two main choices 
were close. The first was "training in any academic area, 
but training or experience that relates to a definite student 
personnel activity" (41%). The second was 11 a graduate 
program related to several aspects of student personnel 
work,. (36%). 
In addition to qnestions re~i.rding preferred backgrounds 
for promotion, students have inquired about the methods 
used and the officials involved in the process. The descrip-
tive statement was, "Promotion to a position of more re-
sponsibility is done by •.. " The response was one of the 
most obvious ones and the split choices were below average. 
The major alternative was, "approved by the chief student 
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personnel officer upon the recommendation of the director 
of a unit" (65%). No other alternative was close. 
The services included in student personnel work are 
separated into specific functions on most campuses and 
offices are assigned to fulfill the functions. In each office, 
there may be several professional employees. Assuming 
that each student personnel worker has a clear understand-
ing of his role in the division, there should be a statement 
of expectations or a description of the service he is to per-
form. Setting aside the effect of personality factors which 
might determine the duties, the question arises, "How are 
the staff members informed about their expected duties? 11 
One might anticipate a series of printed job descriptions, 
an oral explanation from an area director, or something 
less structured, like a trial-and-error experience. Some 
insight into the practices of informing was found by the lead 
"In actual practice, the duties of each student personnel 
worker are ..• 11 A majority of responses were to "delin-
eated by the chief, Dean, or Director of each unit" (55%). 
Some variety in practice is shown by the answers '!as de-
fined in previously determined descriptions, manuals or 
forms: (21 %) and "more closely related to the background 
and personality of each person than to a printed definition? 
(19%). 
Written descriptions of student personnel programs 
have been reasonably complete, but not all details can be 
included in published material. Many of the details are 
passed over as incidental or as not related to the studies 
being reported. Several of these specifics were included 
in the survey as minor but informative items. One topic 
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that is frequently presented in published articles is the 
planning of programs. On some campuses, programs de-
pend upon the ability of the student to do his own. Some 
schools have all or most program planning done through a 
counseling center and others use a system of advisers. 
Because questions arise as to the form of organization 
in which advisers are used, a statement directed toward 
those questions was offered. The beginning phrase was 
"Generally speaking, the student personnel staff relies on 
academic advisers ••• 11 Two choices were made equally, 
each indicating that non-personnel people are assigned to 
furnish the service - 11 who are members of the teaching 
faculty with student personnel contact 11 (38%). Further 
agreement is shown by the small number (106) of multiple 
responses. Parenthetically, only three respondents chose 
the alternative "who are a part of and supervised by a mem-
ber of the personnel division. 
The chief personnel officer is the head of a specific 
administrative division and he will play that role accord-
ing to his own personality and preferences and as he feels 
he should within the structure established by a president or 
an administrative body. When discus sing the activities or 
requirements of the job of chief officer, no overriding gen-
eralizations can be made. Consequently, the opinions of 
the officers themselves must be examined as the bases for 
information. The statement presented was, "For the head 
of the student personnel division, most time is spent in ••• " 
A majority of the officers said "planning future activities 
and improving present ones" (51%). A distant secnrl choice 
should be of considerable interest to students of student 
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personnel work - "working for the development of positive 
attitudes toward the miver sity by students and faculty" (2 7%). 
Summary 
Because of the multiple choices requested and SJ.pplied 
by the respondents in the survey, the alternatives having 
the highest number of selections can be taken as accumu-
lated "best" answers. .Sy taking the "best" answers and 
those fairly close in the number of responses, a picture of 
practice in the areas touched on in the survey can be des-
cribed. 
The philosophy upon which student personnel work is 
based centers on concern for the total student. Although 
student personnel work began as a sort of housekeeping 
activity with discipline as its main concentration, it has 
become much broader in it's orientation. It appears to in-
clude all aspects of the development of the student as an 
individual and as a member of one or more groups. Each 
student's adjustment to a university and to college life in 
general is of import. 
In this area of university actions, the form of admin-
istration is not restricted by its aims, but it is moderately 
limited in its permissiveness toward members of its staff. 
All administration is the organizing of authority. The same 
pattern holds here. The chief student personnel officer 
makes the decisions in most cases, although he makes all 
problems open to examination and suggestion by professional 
employees. Some universities have extended democratic 
process to a form of administrative council, but the major-
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ity rely upon the usual pyramid forms of authority. The 
title of the chief officer may vary somewhat, but his posi-
tion at the top of the ladder is clear as is his decision-
making function. Reinforcement of this idea is found in his 
place on the topmost governing council of the institution. 
Below the top of the pyramid, occupied by a Vice-President 
or a Dean of Students, decisions are sometimes opened to 
study by the other members of the staff. After decisions 
have been made, they are relayed to the staff at a regularly 
held meeting. Communication forms vary somewhat, but 
the staff meeting is the main method. Incidently, the top 
council seldom includes members of the staff. 
When student personnel services are extended in the 
future, it seems possible that they will reach into all facets 
of college life. Students themselves will, no doubt, be 
included in the direction of activities more than they have 
been, if the results of this survey are accurate. They a re 
being included in many councils and committees at present 
and will be welcomed at most levels of administration, but 
particularly in student personnel work. 
When details of student personnel administration were 
examined, some clear attitudes about hiring and promotion 
policies emerged. Decisions about hiring are almost evenly 
divided between the chief officer and the directors of serv-
ice units, with the latter having a slight edge. When deci-
sions are made, they are based upon a background which 
includes training in counseling and guidance or one of the 
behavioral sciences and experience related to a student 
personnel activity. Administrative experience in education 
is preferred in some cases, but not in a majority. Deci-
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sions about promotion are usually made by the chief officer 
on the advice of a unit director. 
When working in the personnel area, the employee finds 
that his duties have been described in detailed manuals and 
descriptions in printed form. Very seldom are the actual 
duties of a job the result of the background or personalities 
of the workers. In most universities, the student personnel 
workers may teach one or more courses, if they wish. 
The outstanding characteristic indicated by this survey 
1s that of persistence. The attitudes and practices of the 
ten years are persistently held and applied in the colleges 
and universities represented here. Almost no new ap-
proaches or theories have been reported, even though the 
student populations are multiplying and forms of higher ed-
ucation are straining under older structures. It may be 
that the older forms and older ways of fulfilling student 
personnel services are adequate to meet any expansion 
noted today and visualized in the future. On the other hand, 
it may ::ie that student personnel work, as most educational 
enterprises, is still bound by tradition and will only find 
solutions to problems after they have become unbearable. 
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